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EDLL-,,TILN FCH TLLEN,,NCE:

EXPERIVLNT Ii CCUNTERAUTHERITATIANISM

Problem

kJthoritorianism has been a subject of rather intensive

stLE.!v since World L,Pr. II. Eric Fromm (G) saw the authoritarian

person as a refunee from freedom, a person who relies on sub

missivedominant relationships as substitutes for the more

._;enuine and harmonious relationships his more autonomous brother

enjoys. meanPaul Sartre (18) considered antisemittsm a mani

fectation of authoritrianism. A study of authoritarianism and

lePiership by Sanford (17) led to the conclusion that authoritarian

persons show rreference for directive leadership and tend to re

ject leaders who show weakness. Such persons uenerally act as

willina rombers of uniemocrattc droups; they also tend to be

mistrustful and suspicious of others ds was revealed by Adorno

and others (1), and later confirmed by Deutch (2) and Halverson

pnd Shore (7).

The publication of The Authoritarian Personality (1)

tri:_igered a large number of studies. The California FScale

has been usPd in numerous studies to exo7J3re various aspects

of authoritarianism, espscially es it relates to education.

Findings of several studies indicate that authoritarianism is

neuatively associ=ited with a number of traits thirt schools
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generally seek to develop. HFL,S Hid Lindner (E) found a negative

correltion between Jogmatism (o correlary of authoritarianism)

ani selfesteem. A atuev by Eisonmsn and hnrry (4) and another

by Luck anJ L]runier (11) estaelished negetive correlation between

authoritarinism 1-1.! critical thinkirLj obility. Although no corre

l tim was found bstween authoritarianism end teaching effectiveness
22

tevcherpupil rapport is negFitively related to

tephers authoriterinism ES reported by Leeds (9). The findings

on i:Jut`=itc_riEinis':-., among camp counselois a.re practically parallel

(19). Furthermore, authoritarianism and dogma seem to have a

!-Irect heFiring on lorning per 'ie. According to Vecchione (21)

inur-Htism is involved in the leerning process in that it affects

the individual's sensitivity to certain aspects of content.

Ehrlich () has established a tendency of nondogmetic individuals

to learn more cf their classroom exposure and to retain their

knouledge significantly longer then do highly dogmatic individuals.

Test anxiety, on the other hand, is positively correlated with

putneritarianism 7:5 established by Rebhun (1E).

In addition to beim: a negative factor in learning, autho

ritarianism is a f:ir reaching social problem. Authoritarian

persons, !:!y definition, are antidemocratic. They have little

tolerance of others an:! tend to force thFir "truth" on others.

They are suspicious cf others, especially those who hold dif

ferent viwis or suhscribe to different values. They cannot

function 1,1ell in iroup situations except under autocratic rule

4
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in ohich c!:se tension and in-group hostility often build up as

,=hetJn by 'Linite :J1:1 Lippit (3). Authoritarian people are basi-

eally incdp:Ible of sol oovernmnt. It is naive to expect

,Jurantees of civil liberties end constitutional governmEnt in

country 'TheiR tho everae citi7en denies his neighbor the very

freedom he expects his governmffit to avail him.

It is no accident thr,,t dictatorial regimus are so common

in m-ny parts of Africa, Asia and south America; authoritarian

_overoments are simply a dart of their own authoritarian people.

In bther words, a iJitary junta attempting overthrow of a legi-

timete government would rind its task rather easy, in fact logical,

ih a sociaty where people themselves ore authoritarian.*

However, there is another side to the coin. It is often

aroued, even in duthoritarian regimes, that education is a major

means of oreparine a populace for self government. In certain

instances (es in Iran, lianda, Bang]adesh, etc.) pronouncements

dy presidents and other leaders reflect, at least at the verbal

level, an Psirationfor.achievement of the democratic ideal.

HoeAite stueenta from a number of countries in Asia and Africa

studyin.__; at thp American Lniveraity of Eeirut seem to be highly

ocY,rittph tp principins of constitutional government, civil

line-ties, enr1 talerence to diversity of beliefs. Yet, the same

Prothro and Fplikian (15) report newspaper headlines in
L;disnen (in 1952) calling for a dictotorial government to take
over tp n'ave the country. Ftdoy other examples can be fnund in
several other countries today.
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leaders who verbally favour a constitutional form of government

often rule not by consent of their people but by the power of

arms; the same graduate students who defend civil liberties--

verbally -- and seem to aspire to democratic rule are themselves

highly authoritarian individuals as evidenced by studies such as

those by Prothro and Melikian (15) and Papastavrou (13).

The problem, therefore, is not simply what people aspire

to achieve-- India, for example, has always aspired to achieve a

measure of economic affluence yet she has not conquered the

threat of starvation. Rather, the problem is Ilow to break the

vicious circle of people growing up in an authoritarian culture,

becoming authoriatarian themselves and molding their institutions

and overall behaviors in an authoritarian fashion. How can an

authoritarian teacher, for example, teach in any style other than

that of authoritarian teachers?

In attempting to answer the above question, one must first

give up thinking in terms of absolutes. An authoritarian culture

will not change overnight: personality of the individual is not

readily receptive to basic change. However, some modification

can be affected as a result of certain influences. The school can

provide such influences and the channel must be the teacher himself.

If teachers can be trained to counter authoritarianiam; their task

then would be to break the vicious circle. They would introduce

the force needed to counter a basic cultural influence.

6
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Pur,O4ie

This study ws desiuned to examine, in an exploratory

fi_Ishion, the effect or o treatment un the authoritarin level

group ea- education students from hinhly authoritarian

societies. The First piLrt of the study aimed at determining

specific elements in the learningteaching process that would

produce grehter tolerance among learners. Such elements would

peCUME primary components in a reoulur program of instruction

offeru..1 to e group of learners to produce the desired effect.

The second t Ef the study aimed at measuring the

JeLiree of success, if any, that the experiment might achieve.

Procedures

1. SuPjepts: The sample consisted of two groups of graduate

students enrolled in education courses at the American University

of 3cir.lt (E3airut, Lebanon). The first group -- the experimental

group -- Les made up of 39 students who enrolled in a course on

Instructional supervision during 1971-72 (19 students) and 1972

73 (16 students). The control croup consisted of 46 students who

Here enDolled in four other greduate courses taught by the same

instructor tinrinL; the Same perica: 1971-72 and 1972-73. Where a

student was enrolled in the course on supervision ond any of the

other courses, he was included only in the experimental group.

Naturally, -duplicates were screened out so that subjects were

counted only once.



Education , r To1eranct/6

In both groups the suhjects grutly diverse in no-

tiLnnl bckground. In approxim,Ately similnr ratios the two groups

ulPrO compo-Jed of students frnm Arab Countries ann Sanolodesh,

Cyprus, II-An, Pokistan snd thu Lnitnn Sttes. The experimental

uroup included one student from Dritain as well.

. Instrument: The 15-item condensed F-Scale (SLe Appennix I)

uhich is Frt of the ori iinal CAlifornio F-Scale develop( 1

by 1-itftirno et sl (1) LJ_.E-a used in thiJ, study. The scale was modified

i-3tabli-Aetl valid in the kiddle LAst by Prothro Hid Melikion (15),

cd:sc; sy Papastavrou(13). Nelikion (12) established a reliability

coefficient of 0.135 for Arab students, and Papatavrou(13) computed

a reliability coefficient of D.F6 for Greek Cypriot subjects.

The instrument consists of statements of opinion with which

a subject may agree or disagree. Instructions request respondents

in stte thrill' positions en -!abh statement by marking one of four

cdteuories: Strongly Agree, Hgrue, Disagree, and Strongly Disagree.

Using a numerical vslue of 1 to /I, the scale renders a total score

ranging between 15 nd 7E.

A ;Jre-tEst was given the experimental group and the control

group Airing the first week of the semester. A post-test was ad-

ministerfei.; to both groups at the end of the semester. ThR purpose

of testing was expl inee to the subjects DS an attempt to establish

norms for t e (-iiddlc2. East in regrd to certain beliefs and opinlens.

Processing of Data: The folfowing steps were followed:

a . A total score was computed for each subject.
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b. Four sets of data were thus obtained: a pre- and post-

test for each of the two groups.

c. The mean difference (gain) for each group W95 computed.

d. The method of pooling variances was followed (20):

2 2

52 _ ±Id2Pooled

771i-77.:-

Then: S -
c z IlL -1.7/2 )

2.

Where: 2d
1

is the sum of squares of the gain in

the experimental group,

is the sugl of squares of the gain in

the control group,
2.0122

is number of subjects in the experimen-

tal goup,

772

S _

is number of subjects in the control

group,

is the standard deviation of the mean

difference in gain.

e. The t test was used to determine if gain in the experimental

group was significant, as follows:

51 -52
SE1-5z

4 Experimental Treatment: The rationale developed for this experi-

ment was very simple: to involve the experimental group in anti-

authoritarian experiences and to do so consistently for a whole

semester. Shuch experience:, would serve as "anti-toxins" and would

reduce the subjects' tendencies for dogma, inflexibility of belief,

t

9
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and preference for authority over reason and group processes.

A basic element in the approach used in this study recog-

nized the essential importance of both dimensions of classroom

operations: the content (curriculum) and the process (method) of

teaching. The troublesome part here was in develcipinG content to

lunt2r authoritarianism without appearing to do so. The purpose

foi this was to avoid any bias -- in an experimental sense -- which

might resul+ from topics dealing directly with authoritarianism.

Modifications in the process of teaching were more easil.y designed:

the instructor consciously attempted to embody the spirit of counter-

authoritarianism.

Content of a new course titicd "Seminar in Instructional

Supervision" was structured to serve the purpose of tnis study.

A course outline was prepared so as to deal with various aspects

of supervision and at the same time to endeavor to establish a

philosophy based on tolerance and mutual acceptance. The course

outline listed several topics, or units of study, starting with a

review of the history of supervision (noting the shift from inspec-

tion to a more human-relations-cum-scientific approach). Other units

introduced systems theory and concepts of group dynamics, and

presented a review of research on teaching. The focal point of

the course was a unit dealing with the process of instructional

supervision itself. This unit aimed at development of a rationale

for supervision, preparation of a supervisory plan for each teacher

or group of teachers, etiquette of classroom visitation, specific

10
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techniLue,.; of 'Jkirt, 0:jective ohservatinns and c[Illectio,, Huta

on clessronm Uehovior, HnJ thu poJt-visitJtion onnfcrence with

the tedclilr. Mmong thu tecHnitues of diAa collection Trici ana]osis

emi;hauized in [10 cour5e uris the Flenhers Verbal Interaction

knHlyuiL System (5). This sy,Jtem is User] hV teachers end super-

visor:: to assess several nspects of teacher-student ano utudent-

stuJnt vLranl interaction fluvinD noted the dominance of whnt

Fl liders calls "direct teeching" in several of the countries of

the reaTIon, the instructnr emohnsized differences between direct

.nn innire:t teachers and :itimulotJ eo Lxtensive rovIew of thu

litereture on the effects of both approaches to teaching. The

[-curse employed simulatinn an,1 ,rolefieying Frid endej in a practi-

cum during which stuients ennaged in the actual process of super-

visinn as they visited teachers in neiohboring schools for the

purpose of observation.

ThP role of the instructo.- was carefully structured.

Students were given the course outline and invited to select

topics nn which they would prepare reports mostly in groups. The

instructor's rule wns limited to a few basic lectures, coordination

of oleos ectivities, ruustioning and presenting summaries of material

reported by students. Llassroom work ues the responsibility of all.

Th, group wcs given one hasic guideline: that the highest form of

learning takes plece when the learner is actively involved and

when ha iS able to receive information from different sources,

sythesizo it and inteorate that which he accepts iota his own
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Fund of L.nowl,_:He. Lin :t ha learns hflcomeH his, huL Hies hot

rui:rount a rindl irrovocHhle truth.

The contunts hnd proces,, were thus ihtegr,!to to orn,ite

clim;Its nnU tn offer opportunities fcr stuLents to inter-

]ct with c,doh other, with the intructor most importont of

all, Jith th,Jir own private hlieF.'s vulues. An example is

offered te Thc iroup (0E19 rEceivinc a report on

suprrviscry visits th the clasorcom when the issue uns ruisPd

Hs to whether to m.:ke, rinounced cr un,,nnounced visits. The

,-,tiorwie for the Firt position was seen hv its advochtes Lis

respect for the teocher, showinfj trust in him and

enahlinb him to plan his work according the purpose(s) of the

supervisory Supporters of the other position odvocting

unahnounPnd visits presented a different rutionale. They Pelieved

tft_:t unannounced viits "kept teachers on their toes," and that

they were the Uest mns avellablo tn the supervisor to get a real

picture of what ..actually went on in the classroom. During the

..iscussiun that folloued students started to son a reletionship

L-3,1:tweeh th'2 two sidcs of the issue, their experiences Rs teachers,

th:,ir assumptions ,:lenut human nature, enri concepts they were

ricnunterina in their readings such :!s "clinical supervision" and

"shared decision-making." Discussion also extended to topics

dealin.] with the structure of society and patterns of control,

end with the overall reL-itionship of government and governed,

parents anh chilnren, and teachers and lerners.

12
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The control -,:roup, made up of students enrolled in other

courses taught by the same instructor during the same period,

received no deliberate treatment. The cortents of these

courses were educational E.-'miniEtration, curriculum development,

and educational research. The material dealt with was the conven-

tional graduate textbook type of content. The role of the instru-

tor was deliberately controlled so as to conform to the more formal

role of lecturer, discussion leader and evaluator. There were some

problems, however. A few of the subjects were enrolled in both the

course on supervision and one of the other courses. On one occasion,

for example, one of them questioned the difference in the approaches

used by the instructor in the two courses. He pointed out that the

instructor was "indirect' in his approach in the former but he was

"direct" in the latter, referring to Flanders' two types of teaching.

It was explained to him that if ',That were true, it was simply because

contents of the latter course were such that they perhaps required

greater direction by the teacher.

Results

The design used in this study called for measuring the gain

(negative gain in this case representing lower post-test scores )

observed in the two groups. As outlined in the section dealing

with procedures the t test was used to determine whetehr the

1 3
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expprimental groL ffered significantly from the control group

in its gain on the F-Scale. Below are the findings:

1. Botn g.cc.Jos were highly authoritarieJn. The means on thE pre-

tests, for example, were 51.0 and 51.2, and the ranges were

32-70 and 32-65 for the experimental and control groups,

respectively. Taking into consideration the fact that the

instrument yields a minimum score of 19 and a maximum score

of 76, it becomes obvious that the scores obtained by the

subjects of this study are high indeed.

Table I

MEANS AND RANGES CF SCORES

OBTAINED BY TWO GROUPS

Means Ranges
Pre-test Post-test Pre-test Post-test

Experimental 35 51.0 46.9 32-70 33-63

Control 46 51.2 50.0 32-65 31-60

14
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, PELLLD S' t

FLFR

/ri`- Phnlod S 55
1

-

LyerimrntEll -1,n3 499

20.5 1.111

Control 46 1,119

2.tin2

Sidrificant Lt C.01 with 79 df.

2. Table 2 shows the basic statistics arrived Et by the method of

pooling variances. The OFference in gain achieved by the two

groups is si.jnific-nt: P <0.01. A significant reduction of

1Juthoritn.rianism is observed in the experimental group end cen

hr=, attrinuted to the tredtment.

Discussion end Conclusions

The findin. s reported above c-hfirm that authoritarianism

may t]f:: rduced t:11---7u7jh le7.rning experiences specially designed for

this purpose. This finding is consistant kdth results of a s-L.Lidy

hy Levinson Alj Shermerhorn 10) who report reduction of authorita-

ridnism himong pLrticipants in an intergroup relations workshop.
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It must be noted that both the workshop and the present study speci-

fically aimed at reducing authoritarianism. However, the literature

is not altogether clear on this issL.. Two studies have been iden-

tified in which reduction of authoritarianism was a function of general

learning; that is, the learni.ng experiences provided were not sp'JCi-

fically designed to counter authori;3rianism. AccL,rding to a longi-

tudinal study by Plant (14), authoritarianism decreases regularly as

a function of college attendance. Consistent with that is a finding

by Scarr (19) that authoritarianism declined among studEhts who enrolled

in a courue in human development.

er, implications of the two studies referred to are dif-

ferent; one of them was longitudinal while the other was limited to

effects of learning over a short period of one semester.

The present study is different from all others cite0 above in

that rizst of the subjects were highly authoritarian; the majority were

members of Asian and African societies which are highly authoritarian--

as pointed out by Prothro and Melikian (15) and Papastavrou (13), and

also as reflected by the F-scores of the subjects themselves reported

4n Table I above. Since the control group did not show reduction of

authoritarianisn, it may be concluded that general education as such

does not have a noticeable effect in promoting tolerance among highly

authoritarian subjects; at least no short-term results were obseived

in this study. This, of course, is a confirmation of the popular

belief among educators that schools generally serve more as inst-

ruments of cultural transmission and perpetuation than as agents

1 6
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of change. It appears, then, that at least in highly authoritarian

cultures, reduction of authoritarianism cannot be achieved as a by-

product of general learning, and that deliberate and concentrated

effort and special programs are needed to affect the desired change.

An issue arises here: do highly authoritarian subjects (e.g.Asians

and Africans) require a treatment that is different from that needed

to reduce authoritarianism among their more tolErant counterparts

(e.g. Americans)? In other words, is the difference merely quanti-

tative or is it qualitative as well?

A second issue is concerned with the permanence of change

evidenced in the experimental group. Authoritarianism, like other

personality traits is deeply-rooted. The fact that it can be

changed does not preclude the tendency of subjects to revert to

earlier behavior as psychotherapists know only too well. It was

not within the scope of the present study to examine this question,

but a safe prediction would be that reinforcement of the initial

treatment be required to maintain the changed status. If a school

sets reduction of authoritarianism as one of its goals, more than

a single treatment would probably be need to make that change more

lasting. Further research can shed light on this issue.

The findings of this study add greater importance to teacher

education in authoritarin cultures. The objective of democratizing

society through education is proven feasible; the means of achieving

it are available and can be improved with further research and

experimentation. 17
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A new dimension may enter the process of training teachers.

Modified curricula and methods are needed so as to produce a new

generation of teachers who are less authoritarian than their pre-

decessors and who, in their turn, may serve as counter-authoritarian

agents. But limiting the suggested change to pre-service education

of teachers may not be sufficient. Upon entering the teaching

profession new teachers may be absorbed by an already established

system with its authoritarian mode of operation and patterns of

interaction, and they may revert to earlier autholitarian patterns.

In order to minimize this danger older teachers and administrators

should be subjected to similar counter-authoritarian influences,

In-service education programs may be developed containing in both

content and process the elements of counter-authoritarian influence.

The outcome would be slow and gradual, but with effort and determi-

nation it can be achieved.

1 8
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APPENDIx I

Here are 5C-TIP statements of opinion with which som:: people agree
other:: disaciree. In;licate your agreement or disagreement

with every ore or the following statements as follows:

Circle SD if you Strongly Disagree with the statement.

Circle D if you Disagree even a little with the statement.

Arcle A if you Agree even a little with the statement.

Circle SA if you Strcnuly Agree with the statement.

Lbedience and respect for authority are
the most important virtues children
should have.

No weakness or difficulty can hold us

SD D A SA

pack if we hve enough will power SD D A SA

3. Science has its place, but there are
many important things that can never
possibly be understood by the human mind.

SD D A SA

4 human nature being what it is, there
will always be war and conflict. SD D A SA

5. Every person should have complete
faith in some supernatural power whose
decisions he obeys without questions.

E. When a person has a problem or worry,
it is best for him not to think about
it, but to keep busy with more cheerful
things.

-) Whnt the youth needs most is strict dis
cipline, runoed determination, and the
will to work and fight for family and
country.

B. An insult to our honor should always
be punished.

1 9
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11.

Unw7,days ;,)hnn on mdny kinds hr people
move arhuna 7nd mix tooether so much,

person his to protect himself especially SD D A SA
c:!refullv 7hdinst catching dn infection cr
li'LW:]Ee from thpm

Wh.:t my country needs moot, more than lus
bn1.1 puliticl prourams, is a Few courgcs,
tireless, [evntod leaders in whom the SD D A SA
people can put their faith.

Sex crimps, such as rape and attacks on
children, deserve more than mere impri
sonment: such criminals ought to be
publicly whiph7,: or worse.

1 People can ba divided into two distinct
cL,sses: the weak and the strong.

1-2. There is h;-,rdly anything lower than a
parson who does not feel d great love,
gratitude, Find respect for his parents.

14. Hnwadays more people are prying into
mhtters that should remGin personal

priv7te.

15. Nost of our social problems would be
solvPd if we coul somehow get rid of
the immoral, croocked, ;r1b! feeble
minded people.

1C. If pecrle tdik lass and work more,
everybody would be better off.

17. Post people don't realize how much our
lives 7re controlled by plots hatched
in secret pldces.

Homosexuals are hardly pet-ter than
criminals dnd oucht to be severely
bunibhed,

r:c sane, normal decent person could
ever think of hurting a close friend
or relatve.

2 0
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